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State of New Jersey

GLASSBORO STATE COLLEGE

GLASSBORO. NEW JERSEY 08028
DEAN OF LIBERAL ARTS AND SCIENCES Apr\-l‘l ]4 ]975
H]

TO: Joseph Tishler, Chgiyperson, Faculty Senate Curriculum Committee

FROM: Alan B. Donovan ‘;b

Attached are sixty copies of the course "Expository Writing" sponsored by
the English Department, I am endorsing the course with the following observations.

In the preparation of and consultation about this course, questions have been
raised by the Communications Department, Indeed, I believe you and members of your
committee may have received a memo from John Collins, Chairperson of the Communications
Department dated March 3. This memo details the results of two departmental votes
about the course as well as a 1ist of specific objections. At my request, there have
been meetings between both departments, as well as a written response by the English
Department to the aboye mentioned memo,

In light of all this, my reasons for endorsement are as follows:

1. There has never been any question that members of the English
Department possess the required credentials and skills to
teach this course,

2. I must affirm the principle that divisional departments are
charged with the responsibility of determining courses
essential for the best educational program for their majors.
Such determinations are, of course, subject to the process
of consultation, as well as to my review and approval at
the divisional Tevel,

3. This course is intended to supplant, for qualified students,
the writing competency requirement. There are in fact courses
other than Communications 101 which may also satisfy this
competency requirement, e.g., Creative Writing"and"Journalism,"
As such,"Expository Writing" must be considered a general
education requirement course, not a course required as part
of the major sequence, even though it is designed for English
majors. The same is true, of course, for a Communications
major who takes "Journalism" to fulfill the writing competency
requirement.,

4. The teaching of writing certainly may be accomplished by
more than one means and such different means should be
established because of different goals in mind. I do not
believe - given the methods of instruction and the stated
effectiveness of this course - that it sufficiently overlaps
or duplicates the methods or intent of any course now being
taught so as to be disqualified for this reason.

Please feel free to contact me should you have any questions in this regard,

cc: Dr, Collins
Dr. Donohue



GLASSBORO STATE COLLEGE
GLASSBORO, NEW JERSEY 08028

DEPARTMENT OF ENGLISH

TO: Dr. Alan Donovan, Dean of Liberal Arts and Sciences

FROM: Dr. Charles T. Donohue and Dr, Edward L. Wolfe for the English Department

DATE : 4/11/75

SUBJECT: Response to "the basic objections" of the Communications Department
to the course proposal for "Expository VWriting" sponsored by the
English Department -

For both clarity end precision, our response is divided into three parts: (1) the
provenance ‘of the objection to "Expository Writing," (2) the criteria that we believe
should govern the approval of new courses, and (3) answers to "the basic objections"
to "Expository Writing."

1. Provenance, It would be surprising if not astonishing at almost any college to
find opposition to a proposal by the English Department for a reguirced coursc for
English majors in expository writing. In this respect, however, Glassboro State

- College is unlike most colleges. The cause of the opposition to this proposzl is
historical: the administration's arbitrary separation of the Communications Depart-
ment from the English Department in 1964 (?). Before this separation, the English
Department developed, administered, and conducted all of the courses offered at the
college in the English language, writing, and literature. At the time of the sepa-
ration, the administration organized the Communicetions Department for the purpose
of teaching Communications 101, Communications 102, and Advanced Writing--the main
writing components of the General Education Program and the English Majors Program.
The administration's stated rationale for the separation was that faculty who devote
their efforts exclusively to teaching writing would be more effective and successful
in this enterprise than would faculty who teach related courses in literature and
the English language as well as writing. This is not the place for a detailed dis-
cussion of the separation or the rationale that supported it. Nonetheless, we be-
lieve it was an unfortunate and unwise decision, but the past cannot be remade,

Since its organization, phe Communications Department has grown and assumed many
other functions and responsibilities outside the area of writing. At the present
time, about one third of the faculty teaching Communications 101, Communicetions
102, and Advanced Writing slso teach courses in language, communications, and
media. Irrespective of the merits of the original rationale for separasting the
writing courses from the English Department, it is clear that the Communications
Department no longer supports that rationale in practice. Avparently, the Cormuni-
cations Department believes that writing can be taught effectively and successfully
by faculty who also teach in related areas. We, of course, fully agree with this
position and believe the original rationale for removing most of the writing courses
from the English Department should not now be used to evaluate the merits of the
proposal for "Expository Writing." . .
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5. Criterin for Course Apvroval. We believe ithat decisions rcgarding the approval
of new cod;gegmghaﬁiaﬁgemﬁade'05 the basis of three criteria: (a) the educational
nced or, at least, desirability for the course: (b) the professional competence of
the sponsoring department to administer the course, the professional competence of
the facully to teach the course, &8s well as the adequacy of the staff and college
facilitics to support the course: and (¢) the demonstrated correlation of the course
to the goals of our Divisional General Education Models end/or the goals of a major
program. I1f a course proposal can meet these three criteria, it is reasonable 1o
conclude that it should be approved, and we believe the proposal Tor "Expository

Writing" very clearly mecets these criteria.

(a) The need for an intensive course in expository writing for English majors becomes
increasingly more avparent every semester. Exposition, as we explain in the course
proposal, is the form of discourse that is used to explain anything to anyone, It

is not only the most common form of discourse, but the most important form for college
students and educated adults generally. We employ exposition when ve write college
examinations and term papers. We also employ exposition when we write essays, busi-
ness reports, professional articles, sdvertising brochures, course provosals, and
rebuttals to objections to course proposals. But proficient expository writing is
quite different from writing stories and poems, informal papers and journals, diaries
and letters, descriptions and newspaper items. The proficient expository writer may
present a picture which is partly 2 nerrative of events, partly a description of a
scene, and partly a personal expression of opinion, but the emphasis in exposition

is upon guery, logic and fact, upon the investigation of situations, the exhibition
of motives, the analysis of character, and the examination of conseguences. The
proficient expository writer, like 211 writers, strives to construct a coherent
picture, one that makes sense. But  he must also make certain that his picture
ctands in clear and gccurate relationshiv to evidence, that it is true. Moreover,

he must learn to grapple with and to manipulate abstractions like "honesty" and
“grust," or "educational need," "competence,” and "eorrelation”™ in ways that are

not droll, cgpricious, or jdiosyncratic. Proficient expository writing, in conse-
quence, is as demanding es it 1is useful. But vproficiency can seldom be acquired or
mastered without rigorous formal itraining.

Traditionally, such formal training in expository writing has been the province of
the English department, and, traditionally, proficiency in expository writing has
been & skill attributed to and expected of English majors. With reference to a
small minority of our students, this traditional proficiency is still alive and
well, but for a variety of reasons--perhavs the decline in writing instruction and
practice in secondary schools, perhaps television, perhaps indolence--the writing
skills and general verbal powers of college students +hroughout the nation have
declined sharply in recent years. Students, including those with an expressed
‘desire to major in English, often enter college with little training in writing
and no trazining in the rhetoric of exposition. Yet, in a society in which Tew
English majors will be able to gain employment as teachers, proficiency in exposi-
tory writing may be the most valuable skill such majors can acquire in college.

As we explain in the course provosal, the English Department "will come to depend
more and more on students who are looking for the broad cultural background and
_verbal training traditionally associated with +he collepe student who has majored
in English. ‘'Expository Writing' will unquestionably help us to provide this train-
ing." The course is not merely a desirable addition to the college curriculum: it
is & necessary course for the education and training of competent English majors.

(b) The professional competence of the English faculty to administer and to teach
"Expository Writing" is just as clear as the need for the course itseclf. Every

I



member of Lhe department hins taught cxpository writing as part of the depnriment's
underpgraduate and graduate seminars here at Glassboro,  Tn addition, oJ1 but two
members of the department have tauvght ¢xpository writing as part of Commmicalions
101, Communications 102, and Advanced Writing here al Glassboro. Furlhermore, six
members of the department have hnd extensive experience teaching writing in high
school, and all members of the department have {auphil expository writing in other
collepes and universitics, including Colunbia University, Cornell Universily, Duke
University, Harvard University, Rutgers University, the University of JTowa, the
University of Pennsylvania, and the University of Vest Virginia. On the basis of
training, experience, and expressed interest, thc English faculty provides an enor-

[

mous base of competence for the teaching of "Expository Writing."

(c) The close correlation of "Expository Writing" to the poals of our Divisional
General Education Models and to the goals of {the I'mgpilish-major program is, we
believe, clear and dircct. The relation of the course to the Fnglish-major program
has nlready been discussed (item 2 a), but the rclation of the course Lo our Divi-
sional General Education Models is no less apparcnt., "BExpository Writing" is pro-
posed as a one-semester writing course for Enpglish majors and designed fLo satisfy
the writing competence requirement of our Divisional General Education lModels, The
present requirement reads "Competence Studies,' "Fundamentals of Writing." The defi-
nition of "Writing Competence"” and the explanation of the courses that satisfy the
competence requirement are admittedly rather varue, Nonetheless, because exposition

is the most important form of discourse for collepe students and for adults in general,
an intensive course in the rhetoric of exposition should certeinly be interpreted as
satisfying the "Writing Competence"” requirecment os well as Cormunications 101, or the
present alternative courses, Creative Writing and Journalistic Writing.

13

3. Ansvers to "the basic objections" to "Expository Writing.

The Communications
Department's Tirst "objection™ to "Expository Writing" falls into three parts: (a)
that requiring "Expository Vriting" "in place of the present Competency Course
« « « would be adding a course to the Fnglish major . . . by drawing a course from
the General Education design,” (b) that this replacement of one course for another
"would set a dangerous precedent for other curricula,"” and (c) that this decision
"could also adversely affect the aim and intent of the heterogeneity of General
Education courses.” It is necessary to consider ' cach of these points separately.

(a) We apgain wish to make clear that the present General Education requirement
reads "Writing Competence." "Expository Writing" is specificnlly designed to
fulfill this requirement by providing intensive training and practice in exposi-
tory writing, which is the most useful and most inmortant form of writing for
college students, We sece "Expository Writing" as mercely substituting, for English
majors, another and more useful course in place of the three courses presently
available to them (Communicatlions 101, Creative Writing, and Journalistic Writing)
for the satisfaction of the requirement in "Writing Competence."

(b) Because "Expository Writing" manifestly fulfiils the three criteria that
should govern the approval of new courses[ﬁi) the educational need for the course,
(2) the professional competence of the sponsoring department to adwinister and
teach the course, as well as the adequacy of the staff and college facilities to
support the course, and (3) the demonstrated correlation of the course to goals
of General Education and the English major/, we can not see how its approval can
be construed to be "a dangerous precedent for othier curricula."

(c) Whether or not heleropeneity is necessarily nn advantage in General Education
courses is, indeed, a moot question. Nevertheless, an examination of the recom-
mended courses for General ducation indicates thal heterogencity is not an expressed
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objective in the selection of the courses recommended. Moreover, the revised, threc-
track Competence Requirement in mathematics clearly works apainst heteropencity,
Finally, "Expository Writing" will be open to non-English majors on a space available
basis. Tt is English Department's intention to offer one or two sections of the

course csch semester.

The .Communications Department's second "objection" is that our students' needs for
"more intensive experiences" in writing 'uhould be" met by courses "in addition to,
rather than in place of, the current one-semecster reguirement.'" This objcction is
particularly thoushtful and useful because it sveaks directly to our studenis' needs
Tor what we prefer to call more intensive training and practice in writing. We en-
phatically agree that this training and practlce at least Tor some students, not
only should be, but must be, in addition to "the current one-scmester requirement,'
or any one-semester requirement. Indeed, our conviction that a clearly defined
series of required writing courses for English majors is necessary constitules the
very basis of our request for the approval of "Expository Writing."

The English Departwment has already unanimously approved a sequence of required
™writing courses for English majors that will provide intensive training and practice
in writing each academic year. We thought it best, however, to reguest the approval
of our two new courses one at a time. The sequence of courses approved by the de-
partment is as follows:

A. English 101, unless waived by examination, will be required of all English majors
during their freshman year. Other students will be admitted on a spacc availeble

basis (recommended class size, 20 students).

IV

English 101, Exvository Writing

This course ic decigned for the student vho has o sonsi ty towmrd language
and some verbal facility, but who needs practice and guidance in the mechanics
of writing and varticularly in the rhe\orlc of exposition. The course concen-
trates on the study of the devices, technigues, and evalustive standards of
expository prose. iterary models of exposition and the student's own writings
are read, aznalyzed, evaluated, and discussed. Fach student writes a minimun of
eight expository essays during the semester.

L3403
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RECOMMENDATION FOR ADMISSION TO THE COURSE: No student, unless a declared
" English major, should be admitted to this course vlthout the approval of the
Chairman of the English Department.

B. English 201, unless waived by examination, will be required of all English
majors during their sophomore year. Other students will be admitted on a
space available basis (recommended class size, 20 students).

English 201, Exnository Writing and Research

This course builds upon Expository Writing, emphasizing more sophisticated
literary models of exposition and requiring longer student essays. Emphasis
shifts, however, from exposition in general, to the demands, techniques, and
evaluative standards of resecarch in the humanities. In addition to writing
several brief expository essays, the student investigates, analyzes, and
interprets a research project in the humenitlies and presents his Tindings

in a relatively long expository essay with scholarly support.

RECOMMENDATION FOR ADMISSION TO THE COURSE: No student should be admitted

to Lhis course who has nol successiullv_bompleted Fnglish 101 without the
approval of the Chairman of the English Devartment,
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C. English 390 is now required of ¢ -1 BEnplish majors in their Junior venr., Other
students are admitied on a space wwvailable basis (recommended class size, 12
studentls) with the approval. of the Chairmnan of the Fnglish Department,

Fnplish 290, Fnplish Seminar T
This course builds upon Expository Writing wnd Research.  Fach sechtion of the

course deals with a particular period, author, or wmovenent in Fnplish or Awerican
literature or lanpunge, and is designed to develop Turther the students' shilities

&)

to wvrite, logically and cogenily.

D. English 391 is now only strongly recommended for Pngelish majors in their sendor
year. Other students are admiticd on & sprce availsble basis (vecommended clnss
size, 12 students) with the approval of the Chairman of the Enplish Devartwent.,

English 391, English Seminar IT

This course builds mon English Seminar I. Bach scetion of the course ennbles
g small group of students to investipate intensively an area of lilerature or
language under a prolessor competent in the field.  liany differcent subjecis
are offered each year, but all seminars cmnhasize individual puidance, class

discussion, and the preparstion and prescntation of a substantial research
paper.

Our proposal Tor "Expository Writing" is the inilisl course in a scquence of writing
courses. It is, in conseqguence, a vital part of the sequence becanse it is desipned
to provide the Toundation for "Expository VWriting and Rescarch' and for all of the
other courses in the sequence, It is our stariing-point for training and praclice
in writing beyond the current onc-semester requirvement.. T T

The Communications Department's third "objection” makes two points: (a) "Advanced

Writing is offered by the Communications Depariment each semester” Tor sny depart-

ment "anxious to have their majors rcceive more intensive training in writing,"

end (b) "Advanced Writing was Tormerly required of all English majors.'" Ve will
Y & ]

speak to these points in reverse order.

It is truc that Advanced Writing was formerly reguired of all English wajors, but
because of the criticism expresscd by some members of the English Department repard-
ing our majors' writing skills and because of {he Fnglish Taculty's belief that our
majors' writing skills might best be improved if they were given training and prac-
tice in expository writing about literature, Scminar I was substituled as a writing
requirement in place of Advanced VWriting. At {he time of the subsiitution, alwost
all of our majors were preparing to teesch Fnplish and it was belicved that writing
exclusively about languapge and literature would not merely provide {raining and
practice in expository writing, buit would also reinforce their knowledre of {he
subjects they would teach, language and litcrature, as well as writing,
Unfortunately but understandably, Enpglish Scwinar I, like Advanced Writing, is
based on the assumption that students will enter Lhe course wilh certnin verbal
povwers and skills thael are often not taught or, at least, not learned in Communi-
cations 101, This is not in any wony meant as a criticism of the Communicalions
Department or of the individuval mewibers of that department.. Rather it is meant

as a frank acknowledpement of what mipght be eniled the Principle of Curricular
Entropy: in an atmosphere of academic frecedom, the uniformity or similarity of
course content, course emvhasis, and course objeclives is in inverase proportion

to the number of sections of the course offered.  When the Comunications Deparl-
ment is forced to offer sixty or ciphry seclions of Communications 101, many of
which must be staffed by adjunct facully, it is impossible for the department to
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warantee wiformily or cven similarity of course content., emphasis, or objeclives,

This is parbicularly true when the content of a course is ns browdly defined ns the
content of Communicalions 101. TFor example, inhe sylinbus for Communications 101
offers the following directions for writing resirmments: Tweekly writing will be
required, such as formal papers, informal Papers, Jovurnal-keeping rad pararraph
exercises." It is clear that cnormous lalituvde i arlepaled to the individunl
snstructor who decides wvhat writing assimments hin stuients will oenpore in., 1t

is altopether possible that a student can suecessTuliy complete Cenmmmications 101
without having any svctematic training oy practice in Tormal, expository analysin
and synthesis--in definition, classification and division, use of exsvinles, compnri-
son and contrast, causal analysia, and process anadvais.  Formal training in cunnsd-
{ory analysis and synthesis is, hovever, 11 very henri of our proposal Tor "Famooi-
tory Writing." Such fraining will provide the fonndntion necessary Tor "Bupoasitory
Yriting and Research,' and for Seminar 1. And beeause ve intend to offer only one

or two sections of the course cach term, wc shall enicommber no problems wilh Curricn-

lar Entropy.

The Communications Depariment's fourth "shicetion" meles four interrelated points,
{three of which have already been partially discussed. The Tirst point is ihat "t he
principles of rhetoric end exposition are evplinsized™ in Communications 101 and Ad-
vanced Vriting. The wording of thig objection is inolructive, " he principles of
rhetoric and exposition are emphnsized.”  Now, inasmuch as rhetorie merely mesns
{he art of writing well and Comnunications 101 is a writing coursc, it is not nur-
prising that writing well is emphasized. However, {here is no indicabtion from the
syllabus for Communications 10L and particularly what ve ke to be the core of the
syllabus, the directions for vwriting nscignments, that cupngition is indeed empha-
cized. Directions that call for the writiug of "Formnd pavero, inforenl vaners,
journal-keeping and parapraph exercises " oare useful writing guides tor a Feneral
course offered to a large, undifferentisted group of astudents, many of whomn hove
no interest in vriting, have very 1imited verbal skills, and possess no verbal
fluency. But such directions do not provice the tagis for systemntic instruction
and practice in formal exvository analysis and synthesic, In consecanence, even
discounting ihe Principle of Curricular Entropy, we cannnt agree (point two) that
the differcnces between "Dxpository Writing" and Communications 101 are "primarily
in approsch rather than in content, nor (point tarec) Lhat "Rxpository Writing
would clearly duplicate courses nov available." Ve designed our proposal specifi-
cally to deal with deficiencies our students do in fact have after suecessfully,
and often meritoriously, completing Comaunications 101.

The fourth point of the fourth "obicetion" scems somewhat inconsistent, bub, on

{the basis of the mission of Communications 101, valid. After nrgnhu:l}vﬂ,'ﬁhqnwﬂ~
tory Writing would clearly duplicale courses now punilable," the point is made Lhat
"o 1limit the course to just emphasis on rhictoric and exposilion is ineonasistent
with research." Iet us apain point out that "mxpository Writing' cmpbasizes i he
rhetoric of exnosition and not "rhetoric end exposition.' TIn any cose, if {he course
would, in facl, duplicate courses mow avnilrble, then these courses mmst also be
"inconsistent with research.” Bul we feel sure thnt the Comnunications Department,
aid not intend this conclusion, and herein lies "the inconsisiency. You canmol Jori-
cally object to a course us & duplication end at ihe some Lime object to it asoan
pberration. We have repeatedly attenpiled to explain that "Txpository Writing"

vould not duplicate courscs nowv available: we will willingly admil that ita conlent
and objeclives are inconsistent with some current. research. Ve willingly admit {.hat
it would be unwise to require "Ihpository Writing' of n large undifferentinted proup
of students with no interest in writing, few verlal 6xills, and little flucncy. T'or
such students, informal papers, journal keeping, paragraph exercises, Jetter writing,

-
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tape recordings, and a whole host o) iher devicen have proved vsefnl.
"Expository Writing," as explained in the conrae deserintion, is specificnlly
designed for "the student who has a sensitivity Lovird anpuare and some verbal
facility." 1t is desirned Tor the studeni vio alrendy has a desire 1o vrite
effectively and who already is Tluent. It ig desirmed for Bnglish miors and
other students who are sufTiciently motivated 1o arply Tor admission,

The Communications Department's T3fth and Tinal "objection” is a curious nduinis-
trative objection that cannot be answered on parely rational, vedarorical, or
disciplinary grounds. Yet i+ may, uwnfortuiatieliv, be Lhe most Lelling obine! jon
of all. After presenting four objections braed on Lho content, fhe obirctives,
and the curricular correlatives of the course, the Commumications Dennyimont
implicitly negates, disrepards, or repudintes thoce objections, »nd, in efloct
says the course is worthy and can be offered oo Jonit as 31 is enlled Pundamenialg
of Commumnications 101 and is listed under the Covmumications Deparivont ng a Con-
munications course. It is difficuld to respond 1o the objection, bul we will Lry,
First of all, to paraphrase Tago, "Courses shisuld be whit they seem:/0Or those 1hat
be not, would they mighl seem none!" The course deseription of "Fxoository Yriting,
vhich wowld also be 1he catalopue description, hes already been quoled, Tt benrs
Jittle or no resemblance to tLhe following cataloyue descrivtion of Communications
101:

"The aim is to develop communications skills. Fmvhasis is placed

on the individusl's role boih as a sender and as a receiver of ideas,

Therefore, the course includes Drequent assicnments in rendingg,

writing, speaking end consideration of research technique (sic)."
The absence of any close reseumblence belwesn Lhe 4o conren deserinliong is allo-
gether prover, for the courses, wo believe, are really quite different.. It alan
scems altogether proper that a student who has successTully comnlelen ”Fxponi1ory
Writing" should be given credit Tor his cfforts Ly having the course "Fxposi
Writing" recorded on his transcrivi. Othervisc ve Tace a sitvation a 1itile 1ike
a student who has taken a course in Orgenic Chemistry bheing eredited with course
in General Science., Ve may know that the student has had practice and training in
organic chemistry, bul will his potential employers know {hig?

tory

1
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Tt -scems to us that iT this course is a worthy oddition Lo Lhe curriculum as an
alternative course for rnglish majors Tor ihe satisTaction of "Competence Studies,
"Fundamentals of Writing” (and we think it is a vorthy addition), and if it is a
course formulated, provosed, and {teught in the wanner indicated in 1he course
proposal by the English Tfaculty, for ¥uglish majors, then candor, adminis.rative
probity, and disciplinary inteprily all demand that the course be called "Expository
Writing," and listed as an English coursc,

11
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GLASSBORO STATE COLLEGE
GLASSBORO, NEW JERSEY 08028

DEPARTMENT OF ENGLISH

Peoruary 18, 1975

Dr. John Collins
Chairman, Communications Department
Glassboro State College

Dear John,

The enclosed course proposal Tor "Ixpository Writing" is
an amended version of the original. I believe I have made all
the changes that you and Mary Anne suggested during our discus-
sion last week,

Again, I appreciate the attention your department has given
to our proposal and, especially, the helpful criticism you and
Mary Anne have offered.

Sincerely,

/
/Lx’/,’/fzz/’

Terry Donohue
Chairmnn

P.S. The section of the proposal dealing with consultations
will of course be completed before the proposal begins its way
through curriculum committee process,
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LASSBORO, NEW JERSSY

COURSE PROPOSAL

Title of the Course: Expository Writinz

Department: English

Sponsors: Dr., Charles T. Donoiwue and Dr. Daward L. Wolfe

Essence

1. Undergraduate course

2. Scmester hours credit: 3 s.n.

3. Course level: Freshusn

L. DPrerequisites: ©No course is rcquired as a prerequisite for Exponitory
Writing, bub the course is desicned for ©“arlish majors. Thernfore, no

student, unless a declarcd English mijor, should be admitted to this
course without the approval of the Chairmnn of the English Department.

5. Curricular pattern: This is a one scwester writing course desifmed to
satisfy the Writing Competence requircment of General Education for
nglish majors and other students who successfully complete the course.

6. Implementation: Beginning with the Fall Scmester of 1975, one or two
sections of the course will be offered each fall semester, as needed.

Other Details

1. Present staff is fully adequste Tor “he inplementation of the course.
2. Present library facilities are Tully adeqguate for the course.

3. There are no special space necds.

b, Uniqueness of the course: Expository Writing may be distinguished
from existing courses (e.g., Canainications 101) on the basis of its
students, its dominant emphasis upon the troditional rehetoricnal
techniques of expository composition, and the exclusivity of its
objectives--g mastery of the techniques and evaluative standards
of expository analysis. The course is desirned for the student who
has a sensitivity toward languine, sosa vorbal facility, and a desire
to write effectively, but who nceds practice and guidance, Although
some time is devoted to review and roinforce,iont in the areas of
usage and the mechanics of writing, the douinant emphasis of the
course is, again, the rhetoric of exposition. Now, rhetoric ig
simply the art of writing well and expositicu is merely the form
of discourse used to explain anytning to anyone. But herein lies
much of the difference between William 7. Buckley Jr. and John Hunt,




between Edward M. Kennedy ona -oohus Bilooc. dposition is nel only
the most common forin of dlocourse (tne obir &0 being argaaent, pesgisgion,
description, and narcavicn), dub cortasuly cie most important form of
discourse for college students anad intcilan onb, responsible citizens.
The course, therefore, is devoted to an intersive study of the devices,
wpository prose,  Litersry
models of exposition and the siuio wa teitings are read, analysed,
discuased, and evaluated. Ifoch tvicns wioitrd o winimm of ecipht ex-
pository essays of avout five hucar. i voco., Guring the semester. The
objectives of the course sre, throu i Ja oo aasic upon traditional
oo trenniques and evalunt ive
sone Taetorical and logicnl
sitory vriting), and to learn to

standards of expository enalysis
principles that underlie good exp
write good expository prose.
Scope of the course:

I. Usage (review, reinforcement, and wacre necessary continued
instruction and practice)

A. Words and meaning
1. Denotation and connotation
2. Dictionaries and reference works
B. Grammar
1. Form-Class Identification: Parts of Speech
2. Phrases
3. Clauses
L, Sentences
5. Non-sentences
6. Agreement
a. Subject and predicate
b. Person
¢. Tense
d. Voice
e. Pronoun reference
7. Modifiers
C. Punctuation
1. End stops
8. Period

b. Question mark
c. Exclamation point



2. Pmuseg
a. Corma
. Semi-colon
c. Colon
d, Dash
e. DParenthesis
3. Quotation marks
i, Apostrophes
D. Mechanics
1. Hyphens
2. Numbers
. Capitals
L, Abbreviations
5. Italirs
E. Preparing a manuscript
1. Paper
2. Heading
3. Spacing
L. Use of quotations
5. Proof reading
1. Rhetoric
A. Thinking--From analysis to synthesis
1. Memory and invention
2. Identification of subject, occasion, and purpose
2. Analysis of subject and selection of & theue
L, Formulation and arrangemnent
a. Beginning
b. Middle
c. End
5. Style

a. Clarity



b, Vividness

¢.. Interest

Stretegies for thinking and writing

1.

Definition

a. Formal definition

b. Informal definition

¢. Interreiated terms

d. Connotaticn

Classification and division

a. Consistency

b. Exclusivity

¢. Completeness

Example

a. Immediacy

b, Vividness

c¢. Cogency

Comparison and contrast

a. Logical comparison and contrast
b. Rhetorical comparison and contrast
Cause and effect

Process Analysis

a. Historical process

b. Scientific and natural process

c¢. Logical process

Tartics for thinking and writing

1.

2.

Sentences to paragraph
Amplification
a., Detanils and particulars

b. Ordering details



3. Unity

L, Coherence

5. Emphasis

D. Stylistic designs for writing

1. Style
a. Formal and informal
b. Objective and subjective
c., Committed and uncommitted
d. Technical and colloguinal
e, Abstract and personal

2. Tone
a. Admiring
h. Hostile

. Familiar

e}

d. Condescending
e, Ete.
3. Idiomatic usage, triviality, cliches
E. Stylistic devices for writing
1. Sentence rhetoric
n. Periodic sentences
b. Lonse sentences
c. Balanced sentences

d. Parallel structure

)

. Figurntive language
a. Simile
b. Metaphor
c. Synecdote and metonymy

d. Sound imagery



Iv.

3. Imphasis
a. Position
b. Coordination and subordination
c. Repetition
4. Clarity
5. Conciseness
F. Logic for thinking and writing
1. Deduction
2. Induction
3. Analogy
4. Logical fallacies
a. Begging the question
b. Faulty causation
¢. Argument at the man
d. Ignoring the question
e. Tt doesn't follow
f. Two valued argument
g. Appeal to illegitimate authority
G. Texts: All students are required to have a good college-level dictionary,
such as the Webster's Collegiate, a good hindbook, such as Perrin's Writer's

Guide and Index to English and a good rhetoric text, such as Connolly and
Levin's A Rhetoric Case Book,

Rationale for the course: Our English majors need, as early in their under-
graduate study as possible, intensive training and practice in the logic and
formal rhetoric of exposition. They need, moreover, more training and practice,
not merely along with or in addition to the work we now do in our literalure
and language courses, but directly and centrally as a subject that is, in
itself, endlessly faséinating and fundamental to our discipline. Moreover,
we presently face two problems that have only rccently become ncute. For
whatever reasons--intellectual indolence, the decline of writing instruction
in secondary schools, or television--the veiting skills and general verbnl

powers of collepe students throushoul, the



country have detreriorated SNATPLY (Se0 attacie, rrticles). At the same e
employment opportunities for coliefe graduni <o have diminished rapidly.,  Asj
fewer and fewer of our students find emploviiiit &5 high school tenchers of
Fnglish, fewer and fewer students will enroll o= nglish Education maiors.
We will come to depend more and more on sUwients who are looking or the
broad cultural backgrourd and verbal Yrainics tonditionally associnted with
the collepe student who hag mejored in Englisn. cxpository Writing will

unquestionably help us to provide this training.

Consultations

1. This course was unanimously approved by the English Department Curricylim

Committee on November 26, 1974,
2 This course was unanimously approved by the Fnglish Department on

Decemver 5, 1974,
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