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Course Proposal
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B. Sponsor - Stan (ohen, Fducsational Administration Department

Statement from the Department Chajirman

This course is proposed as a graduate elective course. It is
anticipated the course will appeal to both practicing teachers,
supervisors, and administrators at any level of the educational
spectrum. The course is designed to develop teaching strategies
that promote the thinking process and will be utilizing tested
materials developed by Hilda Taba and her staff over a fifteen

year period.

The course will not place any unusual demands on library holdings
since most of the written materials used are purchased by the partici-

pants through the Taba Program.

Outline of the Proposal

A. FEssence of the Proposal

1. Course Title: Teaching Strategies - Taba

2. Semester hours of credit granted: A two semester sequence
is required. The first semester Part I will be granted
three credits and the second semester Part IT, six credits,
which will include a practicum experience in the schools.

3. Course level: graduate, no prerequisites except that Part II
will require that Part I be taken first.

4., Current curricula pattern into which it falls: Free Elective

5. Enrollment: 15 per section (a great deal of lab work is in-
volved necessitating a lower maximum).

B. Details of the Proposal
1. Uniqueness of the Course - The course is a necessary addition

for graduates of our teaching educational program. According
to Taba's research, the most single influence in cognitive
performance of children depends on the expertise of the teacher
in asking questions.

The content of the program is organized into four units
each dealing with the strategies associated with a set of
thinking tasks. The units include concept development, interpre-
tation of data, spplication of generalizations, and the interpre-
tations of feelings, attitudes, and values.
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a. Concept Developaent - participants learn to use teaching
strategies which help students become more flexible in
their thinking by organizing and reorganizing data; by
forming, clarifying, and =xtending concepts; and by seek-
ing out a variety of relationships among different items
of informaticn.,

b. Interpretatior of Data - through the use of strategies in
this unit, participsots a2 sbls to aelpr students retrieve,
organize, and analyze uata from a variety of sources; make
and support inferences about the data; and formulate warranted
conclusions and generalizations bassd on their inferences.

c. Application of Generalizstions -~ these teaching strategies
enable students to spply previously learned generalizations
to new situations which are similar to those upon which the
generalizations were originally based. Students predict con-
sequences of the new situation, support their predicitons,
identify conditions necessary to validate their predictions,
predict further concequences, and ultimately verify, clarify,
extend, or modify their generalizations in the light of
supported predictions.

d. Interpretation of Teelings, Attitudes, and Values - this unit
deals with teacliing strategies and question sequences useful
in helping students learn to observe and interpret human
feelings and actions by making inferences and forming gener-
alizations about social situations in terms of people's
feelings, attitudes, and velues., Another objective of this
unit is to help students spply their observations to their
own experience,

2. Objectives of the Course:

Teacher Behavior, ability to:
a, state their teaching objectives clearly
b. plan a teaching strategy to achieve objectives
¢. 1incorporate thinking skills objectives into their
unit plans
d. conduct class discussions
e, get students involved in learning activities
f. listen to student's ideas
g. evaluate their own teaching

Student Behavior, ability to:
a. participate in class discussions
b. recall data
c. express ideas
d. 1listen to each other
e. react to and accept another's ideas
f. identify relationships among data
g. make supportable inferences
h, work in small groups
i, develop expanded vocabulary
J. read with greater comprehension



Generalized Course Outline

1. The main purposa is to equip teachers with the skills and theory
necessary to implement any inductive, concept and process—oriented
content curriculurn,

2. Texts:

Unit Manusls, I, II, III, IV, Hilda Taba Teaching Strategies Program
Selected Readings'., Siezel, McNaughton, Thelan, Tabe, Corey, Walden,
Hawkinshise, Durikin, Watson, and Eisman.

BIBLIOGRAPHY FOR TABA TRAINING LEADERS

Bloom, Benjamin, et al. Taxonomy of Fducational Objectives: Cognitive Domain,
David McKay Co., Inc., New York, 1956,

Conant, J. B. The Education of American Teachers. McGraw-Hill, New York, 1963.

Corey, S. M. Helping Other People Change. Ohio State University Press, Columbus,

1963.

Dewey, J. How We Think., (Revised edition.) Heath, Boston, 1933.

Fair, Jean and Fannie Shaftel, F=Effective Thinking in the Social Studies, Thirty-
seventh Yearbook (1967). National Council for the Social Studies, Washington,
D.C,

Flanders, N. A. '"Teacher Influence, Pupil Attitudes, and Achievement." University
of Michigan, Ann Arbor, (U.S. Office of Education, Cooperative Research Project
No. 397, University of Minnesota), 1962b, (Pre-publication MSS).

Flavell, J. H. The Developmental Psychology of Jean Piaget. Van Nostrand,
Princeton, N.J., 1963.

Getzels, J, W, and P, W. Jackson. Creativity and Intelligence: FExplorations
with Gifted Children. Wiley, New York, 1962.

Getzels, J. W, and P. W. Jackson. '"The Teacher Personality and Characteristics.”
American Bducational Research Association, Handbook of Research on Teaching.
N. L. Gage, ed., Rand McNally, Chicago, 1963.

Hunt, J. McV, Experience and Intelligence. The Ronald Press, New York, 1961,

Kegan, J., H. A. Moss, and I. 2. Sigel. "Conceptual Style and the Use of Affect
Labels." Merrill-Palmer Quarterly of Behavior and Development, July 6, 1960,
pp - 261-2780




Basic Zooks, New York, 1953,

Piaget, J. Logic and Psy.

Piaget, J. "Principal Factors Datermining Tntellectusl Zvolution from Childhood
to Adult Life,” Hartley, E. L. and Ruth Hartley (eds.), Outside Readings in
Psychology. Crowell, New York, 1957.

Raths, Louis E., et al., Teaching for Thinking, Theory and Application. Charles
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E. Merrill Books, In«¢., Columbus, O

Raths, Louis E., et al. Values and Teaching ~ Working with Values in the
Classroom, Charles &. Merrill Books, Inc., Columbus, Ohio, 1966.

Sanders, Norris., Classroom Questions - What Kinds? Harper and Row, New York, 1966.

Smith, B. 0., et al. A Study of the Logic of Teaching. University of Illinois,
Urbana, (U.S. Office of Education, Cooperative Research Project No. 258), 1962,

Smith, B.O., et al. A Tentative Report of the Strategies of Teaching. University
of Illinois, Urbana, (U.S. Office of Fducation, Cooperative Research Project

No. 1640), 196k,

Smith, E. R. and R. W. Tyler. Appraising and Recording Student Progress. Harper,
New York, 1942,

Taba Curriculum Development Project. The Taba Social Studies Curriculum, Grades
1-8. Addison-Wesley, Menlo Park, California, 1969.

Taba, Hilda. Curriculum Developmernt--Theory and Practice. Harcourt, Brace and
World, New York, 1962.

Taba, Hilda, et al. Studies in Intergroup “ducation. American Council on
Education, Washington, D.C., 1951.

Taba, Hilda. Teachers' Handbook tor Elementary Social Studies. Addison-Wesley,
Reading, Mass., 1971.

Taba, Hilda. Teaching the Culturally Disadvantaged. Rand McNally, Chicago, 1968,

Taba, Hilda. Teaching Strategies and Cognitive Functioning in Elementary School
Children. U.S. Office of Education, Cooperative Research Project No. 2LOL, 1966,

Taba, Hilda. '"Teaching Strategy and Learning." Californis Journal for Instructional

Improvement, December, 1963.

Taba, Hilda, et al. Thinking in Elementary 3chool Children. U.S. Office of
Education, Cooperative Research Project No. 157k, 196k,

Thelen, Herbert A, Education and the Human Quest. Harper and Row, New York, 1960.




Vygotsky, L. S. Thought 2. La.guage, WMIT Press, Cambridge, Mass., 1962,

Wellen, Norman, et al. The Taba Curriculum Development Project - Final Report,

Iv.

Addison-Wesley, Menlo Park, Calitfornia, 1960,

Importance of the Clasgs

This class has bean formulated oo the basis of a country-wide, voiced
need for teschers to become more skilled in working with children in an
inductive, concept-and process-oriented curriculum that will develop
higher level thinking skills. To provide a retraining program that will
have a major impact on education requires a new concept of organization
that can more effectively bring the College into the field. 1In such a
cooperative, working relatiorshlp with teachers, school districts, and the
Institute for Staff Peveiapment (which trains local leadership and provides
the instructional materials), the College can serve in a more effective
role in providing school districts with an inservice program within the
limits of the resources available to the districts.

Objectives of the Class
The objectives of the clsss are:

1. To utilize in the inservice program the same type of inductive teaching
strategies that the participating teachers will use in their own classrooms.

2. To demonstrate and give practice in basic teaching strategies which the
teachers will be able to effectively implement in their own classrooms.

3. To present a model of well-structured yet open-ended inservice program
which a school district may implement using as training leaders the
teachers who participated in this program. This concept builds local
leadership for continuity and follow-up so often missing in other
inservice programs.

Procedures

The classes will be conducted in different locations throughout New
Jersey by Taba Training Leaders who have been trained by the Institute for
Staff Development, in an intensive four-week training program utilizing
specially constructed resource materials supplied by the Institute for
Staff Develcpment. The program is divided into two sequential courses
conducted over a one year period comprising direct instruction and field
application containing independent and group follow-up activities by the
Staff Instructor.



VII.

Requirements and vuiuatica Criteris

Each teacher is expected to participate in the instructional activities
during each class s=zaion. The teacher will gather informetion from lectures;
motion pictures; tapcs egpacially prepared for this program; participate in
guided discussion; conduct snrlvses of practice sessions; and develop skill-
building activities related t¢ the Four hasic areas enumerated. Above all,
the teache:r will T.ourr tr acirg. el participant will have repeated "on
their feet" presenistions and tryouts Lo perform for formal evaluation,

Fach teacher will prépare a pre-taping and post taping of a classroom
discussion ror evalustion. In additicn, each teacher will complete a
Discussion Leader Profile and & Discussion Analysis Form for the pre-taping
and post-taping as weil as Unit fvalustion FYorms and Fnd-of-Unit Survey
Forms signed by the participant (on color-coded originals from manuals)
and will turn them in %o the Staff Instructor for evaluation,

Participunts are encouraged to do one taping per week for self-evalustion,
Instructors will spot check thesge tapings and wmsake appropriate suggestions.

COURSE OUTLINE

FIRST SEMESTER

Introduction Phase - Coricept Development

Orientation for Participants
Awareness Activity

Analysis of Awareness Activity
Presentation of Rationale
Assigned Readings

Assigned Pre-taping

Phase Evalusation

Preparation Phase - Concept _Development

Discussion of Readings

Review of Awareness Activity Plan
Step-by-Step Planning

Walk-Talk Through

Assigned Readings

Review Rationale

Develop Sample Discussion Plan
Develop Cognitive Map

Preparation Phase - Concept Ievelopuent (Tryout Phase)

Team Planning

Team Tryouts

Critique

Introduction to Discussion Leader Profile

Preparation for Classroom Tryouts
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